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the students. Be sure to
check out our guest author’s
Book List for this issue.
Whitney Crawford has some
great suggestions for your
reading pleasure.
As always, we hope that
you find some useful information here and enjoy the
issue.
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Creating and Critiquing Middle School Peer
Pressure Through Shirley Jackson’s “The Lottery”
By Joellen Maples, PhD Assistant Professor, Literacy Department
and Ralph C. Wilson Jr., School of Education
Introduction
“The Lottery”
As a former middle school reading teacher
“The Lottery” tells the story of an annual rituand middle school student, I remember the
al that a small American town of 300 has particistrength of the pack. Witnessing my students, I
pated in for 77 years. Each year, one person is
understood that their quest for acceptance in cerchosen, by lottery, to be stoned to death. The
tain social cliques was a potentially painful yet
townspeople believe that this stoning will ensure
integral part of their adolescence experience.
that the next year’s crops will flourish. Prior to
They could not comprehend the unfair nature of
reading the story, my students answered a writing
the power structure to which they were ascribing.
prompt that asked them, “How would your life
They only knew that they wanted acceptance
change if you won the lottery, and what would
from their peers.
you do when you won?” Students reflected on the
Teaching reading, I often encouraged my stumonetary prize and commonly wrote about buydents to discuss certain issues they could relate to
ing new cars, houses, and electronics. To them,
within the stories they read. Shirley Jackson’s
the idea of the lottery had a positive connotation.
“The Lottery” was one of the short stories I most
By beginning with this type of prompt and disenjoyed teaching to my eighth graders. Through
cussing with them the excitement of such a prize,
this short story, my students and I were able to
I set them up for the irony that Shirley Jackson
debate the ideas of traditions, mob mentality, and
intended in her version of a “lottery.”
peer pressure. In what follows, I describe an after
As we read the story, students realized that
reading activity that addressed peer pressure and
winning the lottery in this small village was not a
my students’ susceptibility to its influence.
positive experience. Jackson was adept at misleading the reader about the significance of this
lottery. She presented the townspeople as very
friendly, willing participants of this annual event.
Much anticipation is created for readers as they
unravel the truth behind what being selected for
the lottery entailed.
When I discussed the idea of tradition with
my students, they resisted the notion that no one
in the town was willing to stop what they perceived as inherently wrong. Instead of expressing
fear, the characters merely accepted their fates.
This point of contention from my students represented an important learning experience. Even if I
tried to explain about the idea of tradition to
them, many argued back that the traditions we
practiced did not cause harm to others. I pointed
out that some of our traditions, such as
Christmas, are celebrated by the dominant culture, and if you were not part of that dominant
3
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culture, you were harmed by being marginalized.
This story awakened my students to the negative
influence that one group may have over another.
Yet, even as my students began to think about
ideas such as tradition and who they benefitted,
they maintained that they would never allow such
injustices to have occurred. On a small scale, I saw
students teased for the way they looked or the
clothes that they wore. Sometimes the teasing
evolved into bullying. They were unable to recognize how easy it was for them to respond to peer
pressure and potentially cause harm to others. It
was through a post reading activity that I hoped to
open their eyes to the power of a group of people.
The After Reading Activity
In “The Lottery,” the townspeople meet in the
center of the village to see who will draw a paper
with a black dot on it. I asked my students to take
out a clean sheet of paper and to write down how
they might have reacted in such a situation. The
character, Tessie Hutchinson, who ultimately
draws the black dot, speaks up against the ritual
when she realizes that it is her fate to endure the
stoning. Prior to that moment, she is friendly with
everyone in the town and never alludes to any
opposition to the act. My students and I made contemporary connections to what may have appeared
as a form of hypocrisy. How many times have students stood by when a fight occurred in the hallway? How many times did they participate in idle
gossip? How many times did they participate in
stereotyping others? I made these connections with
them and pointed out, that unfortunately, they did
not only occur in the middle school arena. Adults
struggled with these issues as well.
My students’ resistance to this theme was one
of the reasons that I truly enjoyed teaching middle
school students--their desire and ability to rebel.
Many of them wrote in their journals that they
would in no way have participated in the stoning.
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They would have stood up for what was right.
They would not have been silent. It was in this
frame of mind that the students encountered my
after reading activity, one that tested their resolve.
Post reading activities are important for students
because they help students to “synthesize ideas
within their reading and between what they’ve
read and what they already knew about a topic, to
make larger inferences and connections” (Daniels
& Zemelman, 2004, p. 100).
I described to my students the following discussion scenario activity (McCann, Johannessen,
Kahn, & Flanagan, 2006) that I made up (sometimes it amazed me how willingly they suspended
their disbelief). I told them, “Our principal has
agreed to let us replace reading class with a study
hall for the rest of the year.” Immediately, as any
middle school teacher can imagine, my students
all rejoiced in glee. But I threw in the one caveat,
and I said to them, “If we agree to do this, someone in the class has to take an F. Otherwise, it
would look suspicious if everyone in the class
received an A in reading. So in order to be fair, we
will draw to see who will receive an F the rest of
the year while the rest of you receive A’s. There is
also one other condition, we all have to agree to
do this.”
At that point, it became very interesting in my
classroom. Some students were excited about not
having reading class for the rest of the year while
my conscientious students clearly realized that
their 4.0 grade point average might be in jeopardy.
The arguments started. Students raised points such
as, “Maybe it will be Bobby (a pseudonym) who
is failing anyhow. His parents wouldn’t care!” The
straight A students argued, “I can’t risk my grade
point average. My parents would kill me if I came
home with anything less than an A!” Each of the
11 years that I have done this after reading activity, one student always (usually someone very
good in math) pointed out that the odds were in
the A students’ favor to not draw the F. After
much back and forth, everyone invariably agreed
to take part. It was truly amazing to see the trans4
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formative power of the peer group being exerted
on those that initially resisted.
Each student drew a paper from a box just like in
the story. I told them that they could not open up
their piece of paper until everyone has drawn. If
they were caught peeking, they would also receive
an F. Finally, when all of the papers have been
drawn, they all opened their papers together. Each
class had a similar initial reaction. Sometimes, the
unsuccessful, apathetic student drew the dot, at
which point a resounding cheer erupted. Other
times, the straight A student drew the black dot.
The same resounding cheer erupted except the
straight A student, much like Tessie, became vocal
about the perceived unfairness.
It was then that I shifted the focus back to
the story. I pointed out that many of the students
acted much like the characters in “The Lottery.
The light bulbs turned on. Some students smiled in
recognition and others in shame. Next, we
debriefed about how they fell into my trap. How
they were willing to let someone who was failing
take the fall, but that someone who made good
grades did not want a part of the situation when
they realized that they were going to suffer the
consequence. Usually, a charismatic student provided a solid persuasive argument to get them all
on board. They are often amazed at how readily
they went with the group. I, then, asked them to
make contemporary connections to their own lives
and in society in which similar situations like this
might have occurred.
The after reading assignment was one that
was very powerful for my middle schoolers. It
afforded them the opportunity to develop new perspectives on a topic and to share their ideas with
others (Daniels & Zemelman, 2004). Finally, I
asked them to take their journal entries and roll
them into a paper wad and explained that the discussion scenario was just an experiment. To my
excitement (and maybe not theirs), I assured the
students that we would still have reading for the
rest of the year.
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But….there was still our lottery to contend
with. I pushed them from being persuasive
debaters to being carefree kids again and allowed
them to throw their paper wad once at the student
who drew the black dot in the first place. We did
the “stoning” for a good mental harvest to come
later in the spring!
References
Daniels, H. & Zemelman, S. (2004). Subjects mat
ter: Every Teacher’s Guide to content-area
reading. Portsmouth, NH: Heinemann.
Jackson, S. (2005). The lottery and other stories.
New York, NY: Farrar, Straus and
Giroux.
McCann, T.M., Johannessen, L.R., Kahn, E., &
Flanagan, J. (2006). Talking in class: Using
discussion to enhance teaching and learning.
Urbana, IL: NCTE.

5

Spring 2010

Middle School Reading

Learning from our Students
about Literacy Learning
By Jennifer L. Wilson and Pamela Jewett
Woodrow Middle School (pseudonym) was
undergoing renovations that would close classrooms and other learning areas for over a year.
Portable classrooms were moved onto school
grounds, and teachers and administrators prepared
for a year of construction that would close classrooms and learning spaces. To counter the closing
of the media center, the media specialist, literacy
specialist, and a seventh-grade English Language
Arts teacher developed a plan to keep books in the
hands of students with a whole-school read that
would have students, teachers, administrators, and
parents participating in a shared reading of Paul
Fleischman’s (1999) book, Seedfolks. Seedfolks is
a novel that describes how a littered city lot is
transformed into a community garden through the
work of neighbors whose suspicions and cultural
stereotypes cause tension and misunderstandings
as the garden grows. As the characters in the novel
work together toward a common goal, they learn
to see beyond language, religious, and race divisions. When we, researchers from a nearby university, heard about this project, we were intrigued by
the idea of a common reading experience across an
entire school community. We requested and were
granted permission to document the impact of this
literacy event on the school community (Jewett &
Wilson, 2009; Wilson & Jewett, 2009; Wilson, et
al., 2008).
Although we collected data from multiple
sources across the year, here we focus on one data
set that we found particularly revealing; the survey
that we gave to students at the end of the year. In
the survey, we asked students about their experiences with the book, for example, if they liked it,
would recommend it, or had favorite classroom
activities related to it. We also asked how/if the
book reflected their lives, what they would like to
tell their teachers about the whole-school read, and
their recommendations for the next whole-school

read. Over half (54%) of the students responded,
and they told us – quite frankly – what they valued and did not value in this literacy event.
Knowing that students’ perspectives often take a
back seat to educators’ perspectives, we wanted to
share the students’ ideas about what constitutes
effective literacy practices and then look at how
their ideas relate to effective literacy practices as
defined by researchers in the field of literacy and
adolescent learning.
Effective Literacy Practices
Students Need Opportunities for Multiple
Responses to Literature
Galda and Cullinen (2009) write about the
importance of providing multiple response activities for middle school students so that they have
the time to talk and write, to draw and dramatize
in response to the books they read. Wilhelm
(2002) uses the term actions strategies and focuses
on literacy engagements that actively involve students in deepening their comprehension. He
argues that the use of enactments help transform
students’
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reading, capture their social nature, and encourage
students to think and imagine. As we surveyed the
students, we found that it was action strategies
that they enjoyed the most during the wholeschool read and it was these interactive strategies
that they suggested teachers use in the next wholeschool read. Of the 425 students who responded to
the question “What was your favorite activity you
did with Seedfolks?”, the overwhelming response
(83%) were strategies that had the students actively engaged with the book.
These strategies included creating and performing a puppet show, writing a Seedfolks diary,
discussing in small groups, creating a mandala,
acting out portions of the book, planting their own
gardens, and participating in the family night.
Though we had several students (.03%) who said
their class did not do any activities with the book
and 7 (.02%) who said their favorite part was the
test, most of the students referenced an engagement that required physical movement, creativity,
and social interaction. This was supported as well
by the response to the question, What would you
like to do with the whole-school read next time?
Once again the students offered an array of best
practices for their teachers to consider. Comments
like “we need to do more physical, hands on activities” and “we should actually do something [build
a garden] like the book.” Over 140 students (36%)
suggested that the teachers include more social
learning engagements. They suggested drama
activities, small group discussions, and cross
grade experiences. Several students (21%) suggested doing some sort of “project” with the book.
Several students elaborated on this and suggested
art projects, celebrations, games, character analysis, and research projects.
The Selection of Texts is Important
Materials teachers select to use with their students really do matter (Jewett & Wilson, 2009;
Laman, 2006). The initial selection of Seedfolks
(1999) provided a story rich in character, point of
view, and controversy to support students’ interest,
and extended their thinking as they explored their
own inquiries. Additionally, in the position state-
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Call for Manuscripts
Reading in the Middle publishes original contributions on all facets of language arts learning,
teaching, and research focusing on young adolescents. Reading in the Middle offers middle
level educators a practical guide to best practices
in middle schools.
Reading in the Middle follows specific submission guidelines. Articles should:
•
be approximately 3,500 words
and, when appropriate, include photocopied
(originals will be requested upon acceptance)
samples of students’ work, photographs of students working, charts, diagrams, or other visuals
(work submitted by students may be of any
length up to 3,500 words);
•
offer specific classroom practices
that are grounded in research;
•
be double-spaced with 1-inch
margins in 12-point font;
•
include 100-word abstract and
bulleted list of key points;
•
follow the current edition of the
publication manual of the American
Psychological Association—please do not
include an abstract, footnotes, endnotes, or
author identification within the body of the text.
•
identify any excerpts from previously published sources; should their use
require a reprint fee, the fee payment is the
responsibility of the author.
To submit a manuscript:
•
submit a copy of your manuscript
for blind review as a Microsoft Word file to
MSRSIG@gmail.com
•
attach a separate cover letter that
includes your name, affiliation, home and work
addresses and telephone numbers, fax number,
email address, and issue for which you are submitting. Your name should not appear anywhere
in the text.
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ment on adolescent literacy put out by the
International Reading Association, Moore, Bean,
Birdyshaw, and Ryclik (1999) argue that “adolescents deserve more than a centralized, one-sizefits all approach to literacy” (p. 8). This is true in
a whole-school read as well. One of the ways the
teachers customized the whole-school read was
through the text selection. The teachers worked
hard to choose a text that they felt best met the
needs of their school. Seedfolks, with its diverse
characters and racial tensions, directly related to
some of the underlying issues the students were
dealing with at the school. One student wrote,
“Woodrow Middle School is separated into
groups, not because the school separates us, but
because we separate by choice. This is just like
the situation in Seedfolks.” Another student told
us that “students here don’t associate with people
of different colors” and yet another told us that
“not many pupils in this society join together and
do things.”
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ful if the teachers had chosen a book in which the
characters did not mirror the students’ lives. One
students summed it up well when she said, “it
[Seedfolks] has a little bit of everybody’s character
in it.” Another student told us that she felt the book
was relevant because “there’s a lot of good people
that have bad things happen to them [sic].” Though
the majority of the students (69%) found reading
Seedfolks to be a positive experience, in
[the survey they provided over 70 additional titles
they thought would be good for the next wholeschool read and many wrote that students should
pick the next text.
Learners Need to Have Opportunities to Interact
with Each Other

All learning is social (Lee & Smagorinsky, 2000;
Rogoff, 2003; Vygotsky, 1978), and learning takes
place in the interaction between people (Barton &
Hamilton, 1998). The concept of learning as social
activity is especially important for adolescent learners who are searching for connectedness in the collaborative company of their peers. These concepts
were clear in the survey data, and students offered
us additional ways to make the whole-school read
even more relevant to them or as they said ways to
“get more into the book.” For example, students
Educators need to create opportunities to bring suggested ideas that would allow them to connect to
each other by combining classes to read and meet
together students’ home knowledge with their
new people, providing more time to delve deeper
school knowledge
into the texts, making out-of-school connections,
Langer (2001, 2002) and Gutierrez (2009)
write that literacy programs that successfully teach and having the whole school be on the same page at
the same time (for example, read it over the
adolescents also need to intentionally emphasize
announcements, read it in advisory, etc.) so that stuthe connections between students’ in-school and
dents could talk about the book with everyone.
out-of-school lives, especially with the texts they
read so that these interactions can enrich and
enliven their learning experiences. By intentional- Implications for Teaching
ly choosing a text that was relevant to the lives of
Students, being active meaning-makers, want to
these students, both at home and at school, the
construct their own understandings. As the students
teachers challenged the students to delve deeper
into the meaning of the novel. We believe that the at Woodrow Middle School taught us, they want to
construct them by being actively engaged.
whole-school read may not have been as success
Engagements motivated students to imagine,
8
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conceptualize, and envision as they learned
through multiple responses to their reading, for
example through art, music, drama, and gardening.
Students are naturally programmed to learn and
through the survey, they told us that they want to
learn in imaginative environments that stimulate
their thinking.
Students also told us how important it was for
the books they read to be relevant to their lives.
Rather than segregating their lives at home from
their lives at school, they explained to us that they
want to intertwine the contexts of their lives. The
choice of a text that reflected students’ realities
was important to the success of the whole-school
read.
Students could see themselves, their friends,
and issues in their communities in the pages of the
book they read. Seedfolks (1999) came with its
own authenticity, being familiar and engaging to
students.
As readers review the students’ responses to the
survey as described above and then glance at the
list of scholars in the reference list below, they can
see how the students’ responses about the wholeschool read agreed with what we know about
effective practices as suggested by scholars in the
field of literacy. After reviewing the five-hundred
plus surveys, we were left wondering who the literacy “experts” really were.
Works Cited
(Scholars who agreed with Woodrow Middle
School students)
Barton, D., & Hamilton, M. (1998). Local litera
cies. London: Routledge.
Fleischman, P. (1999). Seedfolks. New York:
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Galda's literature and the child (7th ed.).
Belmont, California: Wadsworth/Thomson.
Gutierrez, K. (2009). A comprehensive federal lit
eracy agenda: Moving beyond inoculation
approaches to literacy policy. Journal of
Literacy Research, 41(4), 476-483.
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Book List: The Latest and Greatest to Enjoy
From Guest Author Whitney Crawford
"Found" by Margaret Peterson Haddi
After Chip and Jonah receive mysterious messages
that reference the fact that they are adopted, the
boys are starting to wondering what is going on.
Soon Jonah, Chip and Jonah's sister, Katherine
band together to find out who is at the root of all
of these weird notes, but what they don't realize is
they are about to be launched into an adventure of
a lifetime where they will need to work together to
defeat the bad guys.
"Fablehaven" by Brandon Mull
After being left with their grandfather on a reservation in Connecticut, Kendra and Seth don't know
how they are going to survive, until they discover
the secrets that lurk just beyond the perimeter of
the yard. Soon Kendra and Seth are thrown into a
world where fairies, naiads, satyrs, and other
mythological creatures still roam the earth, but that
world may come to an end if this brother/sister
team can't pull together and save the ancient reservation.
"Catching Fire" By Susan Collins
Although Katniss and Peeta have just beaten the
odds and both won the Hunger Games for their
district, the Capital is not happy. Many of the
twelve districts are beginning to rebel against the
Capital. Soon Katniss and Peeta are thrown back
into the arena to fight to the death with twenty-two
other past winners of the Hunger Games. What the
Capital does not expect is the contestants to ban
together to survive and keep the rebellion alive.

"Steel Trapp: The Challenge" By Ridley
Pearson
Steel and his mother are on a two day Amtrak
train ride to Washington D.C to go to the National
Science Challenge where Steel will be presenting
his invention called FIDEO, a robot that can hunt
out a single scent like a dog when Steel finds a
lost briefcase. Soon this mysterious briefcase gets
Steel involved in an FBI case. Steel and his new
National Science Challenge friend, Kaileigh
decide that with their intelligence and Steel's
FIDEO they will be able to sniff out the bad guys
and save the day.
"The Stone Child" by Dan Poblocki
After moving to a new town, loner Eddie Fennicks
finds that his family has actually moved to a town
where his favorite mystery novel has come to life
and the fate of everyone rests in the hands of three
teenagers and their ability to solve the mystery of
the missing author of Eddie's favorite book. Will
they be able to do it before it is too late?
"The City of Ember" by Jeanne DuPrau
When Lina found a distorted message left by the
builders of the city of Ember her dreams for her
family and friends being saved might have just
come true. For the salvation of her city Lina and
her friend Doon must rush to decode the old message and find a way to rescue the citizens of
10
Ember before it is too late.
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"The Lightening Thief" By Rick Riordan
When twelve year old Percy Jackson discovers
that he is the son of Poseidon, he thinks that his
life could not be any cooler but when he finds out
that Zeus thinks that he has stolen his powerful
lightening bolt, Percy will have to team up with
his fellow Half-Blood campers to find Zeus's lightening bolt before the gods start World War III.

Join Us!
Membership Application
Middle School Special Interest Group of the
International Reading Association
Your Name:___________________________
School:______________________________

"Crispin: The Cross of Lead" By Avi
Crispin has just lost his mother, has been accused
of a crime that he is not responsible for and everyone in his fourteenth century village and villages
beyond are searching for him. He is now on the
run to find freedom far away. Crispin does not
know how he will do this until he meets Bear. This
dynamic duo will band together to find freedom
and fight off those who stop them.

Home
Address:______________________________
_____________________________________
_____________________________________

"Gregor the Overlander" By Suzanne Collins
After falling through the air grate in his family's
apartment building with his little sister, Boots, the
two siblings are thrown into a new world where it
is normal to see giant roaches and rats living
among humans. In this strange world Gregor is
viewed as the "one" and is needed to fill a quest
and his sister is considered a princess among the
giant roaches. To be able to leave the Underland,
Gregor and his sister need to go off with Luxa, the
future Queen of the Underlanders and chosen citizens of the Underland to fill this ancient prophecy.

Please complete the attached survey and
enclose a check for $10 payable to:

"The Alchemyst:The Secrets of The Immortal
Nicholas Flamel" By Michael Scott
Twins, Sophie and Josh have never had to depend
on anyone since they always had each other but
when they find out that they are the twins of legend, life as they knew it has changed forever.
With the power to save the world, the twins team
up with the famous Nicholas Flamel, the
Alchemyst and his sorceress wife, Perenelle to
defeat the dark elders and save the human race.

Home
Telephone:_____________________________
Email:________________________________

Billie Jo Dunaway
4640 Secret River Trail
Port Orange, FL 32129
(We are a non-profit organization.)
Are you a member of the International
Reading Association?_______________
If so, Membership #:__________________

Would you be interested in active participation
in the planning and development of the
following projects/activities?










Annual Convention Program
Professional Development
Teacher of the Year Award
Chapter Membership
Chapter Officer
Membership Committee
Publicity Committee
Web site development
Newsletter
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Join us in Chicago on Tuesday April 27, 2010, from 1:00-3:45pm
Extraordinary opportunities to inspire, inform, and
motivate students for a lifetime of reading occur when
we introduce children to outstanding books and engage
them as readers and learners. As educators we can harness the motivational and instructional power of
engaging students using pleasurable, compelling trade
books as well as technology. In middle school, young
adolescents develop their reading abilities when they
engage a variety of reading opportunities in the
schools. The rich messages and the integration of subject matter across the curriculum will pique children’s
interests stimulating their curiosities for information.
Since reading is fundamental to our acquisition of
ideas and knowledge, this presentation will share the
state of motivation for reading in middle schools, the
works of two highly engaging middle school authors,
and an examination of interdisciplinary teaching as a
tool for engagement.
Quality literature and interdisciplinary teaching
encourage students to become intrinsically motivated
readers. Intrinsic motivation is an important construct
to develop in students because it is positively associated with standardized test scores and grades (Gottfried,
1990). In addition, students who are intrinsically motivated are more likely to feel competent and more likely
to engage in the task of reading (Guthrie, Wigfield,
Metsala, & Cox, 1999) Additionally, the amount of
reading that students do is correlated with reading
achievement (Wigfield & Guthrie, 1997).
Unfortunately, research has indicated that many readers
are not motivated to read in school (Ivey, 1999; Eccles,
Wigfield, Midgley, Reuman, Maclver, & Feldlaufer,
1993). This presentation will begin with the state of
motivation for middle school students to set the stage
for understanding how we engage students with interdisciplinary learning, historical fiction, and the study
of characters.
Cynthia Kadohata draws from her own childhood
experiences to write coming of age stories that explore
such common themes as feeling different and struggling to find an identity. She will share her books and
her connections with middle school students. Effective
interdisciplinary units, which incorporate technology
including blogs, podcasts, wikis, and WebQuests that

challenge teachers and students to transform knowledge and generate meaningful connections across the
curriculum, will be shared during this presentation.
These units motivate reluctant readers, provide a meaningful learning environment, promote authentic assessment, and ensure mastery of state standards. The structure of these units and the development of lessons will
be addressed during the presentation. Student artifacts
and content area resources as well as strategies for
implementing interdisciplinary units will be offered to
educators in attendance.

Susan Patron engages students with powerful characters as she explores the themes of feeling different and
finding identify. Her books can be used to learn about
the geography of Southern California, the science of
animals that live in the desert, and the art of knot tying.
She engages students with humor as her characters
struggle to learn about themselves.
Teachers and librarians are essential for engaging
students. Teachers need to be positive role models for
reading, provide opportunities for students to read and
to be read to each day. They have an extraordinary
opportunity to recommend great books to children,
demonstrating their love of reading. Book talks and
read alouds engage students. Teachers and Librarians
will share Cynthia Kadohata’s and Susan Patron’s
work in the middle school classroom with student artifacts, teacher resources, and strategies for engaging the
middle school reader.
Authors, teacher educators, and teachers will share
their work with a lens on student motivation sharing
instructional strategies and ideas for developing motivated critical readers. Individual presentations will be
followed by panel and audience participation.
See you in Chicago for the Middle School Reading
Special Interest Group’s Presentation of Motivating
Middle School Students to be Readers featuring Nance
S. Wilson, Billie Jo Dunaway, Cynthia Kadohata,
Jeanmarie Siedlecki, Susan Patron, and Cathy
Denman.
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